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Introduction

Children can become looked after for a variety of reasons. The majority of young people who are looked after away from home come from families who experience hardship, and they are separated from their parents because of some form of family upheaval or breakdown.  Many looked after children will have been affected by distressing and damaging experiences, including physical and sexual abuse and neglect. 

If children are removed from their own homes, there is a duty to ensure that the care and support then provided to them should be better than that which they were previously receiving.  As stated in national guidance
 they should “receive additional help, encouragement and support to address special needs or compensate for previous deprivation and disadvantage". 

Education has the potential to provide all looked after children with an opportunity to improve their life chances and to help them participate fully in society.  Yet, an HMI/SWSI inspection of the education of looked after children
 found that it is not as good as it should be.  Further, research confirms that children looked after away from home are at an educational disadvantage. In comparison with their peers they tend to be behind in their attainments, leave school with fewer qualifications and be more at risk of exclusion from school. 

These findings echo the review of residential child care by the Chief Inspector of Social Work in 1992, which stated that:

When a young person comes into care there is a tendency within social 

work and other agencies to perceive her or his needs as being solely social 

work needs and a failure to identify how to meet the range of educational,

health and developmental needs common to children in care and all other 

children.

The 1992 review by SWSI and the HMI/SWSI inspection in 2000 emphasised the need for effective collborative working.  Accordingly, this policy document sets out a collaborative, multi-agency strategy to ensure that children looked after away from home in Highland have the highest possible quality of education.  It focuses on children who are looked after away from home, because of the considerable evidence that these children are educationally disadvantaged in a number of ways.

Legislative background

Looked after children may live in foster homes, with relatives, friends or in other community placements, in residential units or schools, or at home under supervision. 

In legal terms, children are looked after when they are:

 provided with accommodation under section 25 of the Children (Scotland) Act 1995 – which is with the agreement of their parents, and without the involvement of a Children’s Hearing; or 

 subject to a supervision requirement made by a Children’s Hearing under section 70 of the above Act; or 

 subject to a child protection order, authorisation or warrant; or 

 living in Scotland but subject to an equivalent order made in England, Wales or Northern Ireland.

The Children (Scotland) Act 1995 is seen by the Government as fulfilling its obligations to implement the UN Convention on the Rights of the Child and its obligations under the European Convention on Human Rights.  This defines the statutory duties that local authorities have for a child looked after by them:

· to safeguard and promote the child’s welfare, taking the welfare of the child as the paramount concern;

· to make use of services that would be available for the child if he or she was cared for by his or her parents;

· to take steps to promote regular and direct contact between a child who is looked after and any person with parental responsibilities, so far as is practicable, appropriate and consistent with the duty to safeguard the child’s welfare;

· to provide advice and assistance with a view to the time when the child is no longer looked after;

· to find out, and have regard to, the views of the child, his or her parents and any other relevant person, so far as is practicable, when making decisions;

· to take account, so far as is practicable, of the child’s religious persuasion, racial origin and cultural and linguistic background.

The Arrangements to Look After Children Regulations 1996, state that each child must have a care plan, which includes how his or her educational needs will be addressed

In addition, the Standards in Scotland’s Schools etc. Act 2000 states that it is the right of every child of school age to be provided with school education.  Under section 2 of this Act, a duty is placed on local authorities to provide or secure for every child of school age, "education which is directed to the development of the personality, talents and mental and physical abilities of the child or young person to their fullest potential." 

Factors associated with negative and positive educational outcomes for children looked after away from home
National research
 indicates that the particular factors that contribute to negative educational outcomes include: 

 children experience numerous, and often unplanned, moves of home and school; 

 making and sustaining relationships with adults and peers can be particularly difficult due to lack of continuity in care and schooling; 

 low self-esteem can act as a barrier to enjoyment of schooling and educational success; 

 some children experience bullying, harassment or racial abuse; 

 local authorities do not properly monitor the educational progress or needs of looked after children individually or as a discrete group; 

 social work and education services, individual schools, carers, social workers and teachers are unclear about their respective roles and responsibilities;

 those responsible for the day-to-day care of young people do not place sufficient value on education; 

 schools and carers display lower expectations of looked after children, which can contribute to underachievement; 

 the special educational needs of some looked after children are not identified or addressed. 

Successful intervention requires a truly combined, corporate effort from all of the relevant agencies and parties.  Factors contributing to the future success of those who have been in care include: 

 early reading; 

 stable and consistent care;

 regular school attendance;

 support from well informed residential and foster carers;

 understanding the importance of education for future life chances;

 financial support for further and higher education.

The Council as ‘corporate parent’

The local authority's responsibility for a child who is looked after away from home has been likened to that of a ‘corporate parent’.  Effective discharge of this responsibility requires the involvement of carers, professionals from a range of agencies, and parents.  For this network to function effectively, all those who are part of it should:

 feel sufficiently consulted and involved; 

 be clear about their own and everyone else's roles, rights and responsibilities; 

 be confident about, and capable of, fulfilling their roles and responsibilities; 

 respect the contribution of others;

 have sufficient contact to be assured that the service provided to the child is satisfactory.

It is the expectation of Highland Council that its staff will work effectively and collaboratively to promote positive educational outcomes for children looked after away from home.  This will be achieved through close attention to the factors that contribute to positive outcomes for children, including effective joint assessment and planning to meet their needs.  The collaborative process will be enhanced through the use of a Personal Education Plan, which augments the Looking After Children care planning materials. 

Research has identified that teachers, social workers and carers have traditionally had lower expectations of young people in public care, both in terms of achievement and behaviour. This often stems from well-intentioned assumptions that children who have endured traumatic events in their lives simply cannot take advantage of learning opportunities. It is also a reflection of the low priority often accorded to education in the care planning process.   Accordingly, higher expectations of children in public care, and of our staff in supporting them, are essential.  

These high expectations need to translate into action: ensuring regular attendance, securing a school place without delay, homework, and behaviour support where appropriate.  High expectations of achievements need to be communicated to each individual child, enabling them to meet their full potential.  This can be supported through extra-curricula activities and study support.  Each and every success should be rewarded and celebrated.  This is what a good parent offers to their child.

The education of young people in public care has also been characterised by drift and delay, due to the lack of consistent and effective early intervention.  Avoiding delay and taking positive action quickly must be a shared objective of all involved in corporate parenting. 

Continuity and stability are known to promote educational success for children in public care. There is a clear relationship between schooling difficulties and placement breakdown: either may precipitate the other.

It is not acceptable for children to be out of school, except in exceptional and agreed circumstances.  It is a Scottish Executive requirement that looked after children are in permanent full-time education. For the vast majority, this will be in their local mainstream school.

Schools and individual teachers and support staff can provide the one source of continuity and stability in an otherwise turbulent and uncertain life.  Dealing with and overcoming difficulties, that ensure consistent care and education, can promote a level of resilience that has been shown to be important in achieving better outcomes in later life.  Considerations of resilience, stability and continuity are particularly relevant to agencies working together to manage difficulties, plan for transitions, prevent exclusions, or ensure that - where a young person has to move school - a suitable place is found immediately. 

In acting as a ‘corporate parent’ the Council will hold together the many strands in these children’s lives.  It will care about their safety and their health, their education and their leisure interests, their friendships and their futures.  It will promote continuous knowledge of these children’s development, and what their particular talents and achievements and needs and problems are. It will listen and talk to looked after children so that it is aware of their needs and concerns. 

Roles & Responsibilities

1. Organisational responsibilities

Highland Council acknowledges that, to achieve positive educational outcomes for looked after children, political ownership and leadership from senior management are essential.

Accordingly, the promotion of improved life chances for looked after children is regarded as a high priority by Highland Council and NHS Highland’s Joint Committee for Children & Young People.  As part of this, the education of looked after children is a key issue in Highland’s Children’s Services Plan.

Area Children’s Services Forums
The Joint Committee has established Area Children’s Services Forums as the local vehicle for ensuring that Education, Social Work and Health work together to meet the needs of vulnerable children.  

The effective operation of the Forums is a priority for these three agencies.  Accordingly, there is a key role for Area Education and Social Work Managers, and the Locality Service Managers of the Primary Care Trust, to model and promote effective joint working arrangements.

The education of looked after children is a key issue for each of these agencies, who believe that collaborative working is essential to the achievement of improved outcomes.  The Forums will regularly consider the how the overall needs of this group of children are being met in each Area.  They will also ensure that mechanisms are in place to meet the assessed needs of individual children.

School Liaison Groups

One of the main functions of Area Children’s Services Forums is to establish and support Liaison Groups around all Highland Schools, usually based on the Community School clusters.  These Liaison Groups will help ensure that Schools and local Social Work Teams have familiar and ongoing means of contact with each other.

The make up of School Liaison Groups will relate to the particular circumstances of each collection of Schools.  They are likely to comprise of staff from the school, the local social work team, specialist staff such as educational psychologists and representatives from other organisations such as the police, careers or community education. 

Liaison Groups will meet regularly to consider the needs of identified pupils, including those experiencing behavioural difficulties in school, particularly those at risk of exclusion.  They will draw up multi-disciplinary support packages to resolve pupils’ difficulties.  Looked after children are likely to be highly represented among those discussed. 

There is a role for School Liaison Groups to:

 take an overview of looked after children at the time they become looked after, or when they change school, to ensure that all the relevant agencies are providing necessary support; 

 ensure that lines of communication are clear and that any potential difficulties caused by the child’s removal from home or change of school can be dealt with sensitively and appropriately;

 ensure that care planning and Personal Education Planning processes are taking place effectvely, and complementing each other. 

2. Roles of teachers, social workers and carers

Teachers, social workers and carers will work together as the corporate parent.  The care and education planning processes provide the vehicle for this collaboration.  The following section outlines the particular roles of the key people involved. 

Designated School Manager

It is a requirement that a senior member of staff in each School will maintain an overview of looked after children’s progress and take responsibility for ensuring that appropriate measures are in place for supporting these children’s education.  Having a designated person in each school, who understands about care and the impact of care upon education, is critical to making joint working a reality.  It is important that this person has a key function in developing school policy and practice.

This responsibility accords with the other functions of a senior staff member, to co-ordinate all support for learning activities within the School.  Accordingly, the same person is likely to hold these various functions, and this will normally be the Head Teacher in a Primary School, and a member of the School Management Team in a Secondary School.  

The remit for looked after children involves ensuring proper account is taken within each School of:
 an emphasis on building the self-esteem and promoting resilience for looked after children; 

 issues of confidentiality and the need for sensitivity because of the children’s background, circumstances and vulnerability; 

 joint working arrangements with social workers, carers and others;

 the role of, and interaction with, Children’s Hearings;

 involvement in reviews of the care plan, including consulting children about who should attend them;

 monitoring their progress unobtrusively;

 ensuring that the older children attend careers interviews. 

This designated school manager will be an important contact point for the child, carers and parents, social workers and other teachers and support staff. She or he should be an advocate for young people who are looked after, liaising with other services, and ensuring that the school shares and supports high expectations for them.  The designated school manager should also ensure speedy transfer of educational information between agencies and individuals, and ensure that each looked after child has a Personal Education Plan. 

A local network of designated managers would strengthen the overall role of the local authority in acting as corporate parent, by sharing expertise about tailored packages of support, preventing unnecessary moves of school or exclusion and minimising delay.  Accordingly, Areas should maintain a list of designated managers.

Teachers

Like other children, looked after children will choose who they wish to talk to, and share their fears and hopes with.  This will not necessarily be the designated school manager.  Indeed, it will usually be preferable that they develop a strong, positive relationship with the class teacher or guidance teacher, who will be the person who normally attends reviews and Children’s Hearings.  A flexible approach to supporting young people is likely to be the most effective as long as the designated school manager ensures that this support is properly co-ordinated.

Teachers will need an understanding and empathy for the particular issues affecting a looked after child with regard to their education.  They should have an awareness of the Personal Education Plan, and their role in meeting the various targets within it.

The local authority will provide designated managers and other teachers with training, which will cover all aspects of the care system and the impact of care upon education.  This will include responsibilities under the Children (Scotland) Act and associated Regulations, and the role of the school in relation to care and education planning, and statutory reviews

Social Workers

One of the key messages from research is that education is central to protecting and promoting young people’s life chances. It therefore has to be central to care planning and reviewing, and to ongoing support from social workers for young people and their carers.  Social workers must play a significant and active role in the education of looked after children, ensuring effective liaison with carers, schools and other agencies.

Social workers need to take a real interest in young people’s educational progress, champion their educational needs, celebrate their successes and ensure that they have access to the full range of educational opportunities. Accordingly, social workers should have regular, accurate information about children's attainments and achievements.  This should include copies of all school reports.
As part of this process, the Council will ensure that social workers have knowledge about the curriculum, including pre-school, 5-14, Standard Grade and Higher Still.  Locally, schools and teachers should share information, to ensure that social workers are aware of the felxibility that the curriculum allows.
Carers

Residential and foster carers are essential partners in this process.  The actions of carers can have lifelong benefits:

prioritising education

This includes helping children regularly with their reading; ensuring regular and punctual attendance at school; supporting and encouraging children to do homework and pursue out of school activities and interests; attending school events, and liaising closely with the school over key decisions such as subject choices and agreeing targets set out in the Personal Education Plan. Carers can convey to young people on a day-to-day basis that their education is a priority. This includes communicating high expectations.

promoting attendance

Carers should support regular attendance at school. They are expected to work with young people, teachers, designated managers and social workers to monitor attendance problems and prevent unauthorised absence.
having high expectations

Encouragement, praise and support play a huge part in achievement for all children. This applies to children with a wide range of needs and abilities. Children in care report that adults often have lower expectations of them because they are ‘in care’. High expectations of achievement need to be communicated to all children to help them build self-confidence and reach their full potential.

inclusion – changing and challenging attitudes

School is potentially a place to ‘be like everyone else’. Carers – through positive home-school links – can help ensure that it is. Young people in care should have equal access to educational provision and opportunities and their needs should be sensitively and promptly met so that they can take advantage of these opportunities. Carers should liase with designated senior managers, other teachers and social workers and take prompt action to challenge any instance of less favourable treatment, including instances of bullying.

achieving continuity and stability

Carers provide an important source of stability for children and young people in their care, which can help protect their educational life chances. School also provides a source of continuity and stability. Carers are therefore in a strong position to challenge decisions which undermine continuity and may result in children needlessly changing school – particularly at times which will damage their future chances. For instance, when they have made a successful transition from primary to secondary school, or in the run-up to sitting examinations.

early intervention – priority action

Personal Education Plans and the role of the designated manager should help ensure that priority action is taken to ensure that children do have equal access to educational opportunities and the level of support they need to achieve. Carers can also take prompt action when problems arise, and liaise with teachers, designated managers and social workers to find solutions.  Early intervention with learning difficulties; instances of bullying, or unmet emotional and behavioural difficulties can help avoid exclusion and protect educational life chances. 

listening to children

Good parents listen to and communicate with their children. The Children (Scotland) Act and the UN Convention on the Rights of the Child require those with responsibility for children to ‘ascertain their wishes and feelings’. Carers are in a particularly strong position to know what interests and concerns the young people they care for and to champion their needs in relation to their day-to-day schooling.

Positive home-school links enhance educational life chances for all pupils, and it is essential that corporate parenting replicates the same benefits for young people who are looked after.  Designated school managers should help ensure that there is effective communication between school and carers; that attendance issues are pursued immediately, and that carers are fully involved in supporting agreed plans and targets for the child, including encouraging children with homework and any after-school activities in which they show an interest

Carers should take an active part in care and education planning, and have a clear understanding of who to liaise with at school and Area level. They should be involved in monitoring and supporting the targets set out in the young person’s PEP, and should be closely involved in any assessment of special educational needs. As soon as a child they care for starts at school, they should be told who the designated manager is.

Carers are expected to attend school events including parents’ evenings, unless the various parties agree that the child’s parent(s) attends alone.

In order to champion the educational needs of young people in their care, carers need information and support.  They should be aware of the demands of course work, study support and extra-curricula opportunities, and when examinations are to take place.  Highland Council will ensure that carers have relevant information about the curriculum.

Information for foster carers will stress that supporting young people to attend and succeed at school is one of their primary tasks, and that they will be expected to undertake training in order to support young people in their education.  The Social Work Service will prioritise education in assessing, recruiting and supporting foster carers.  It will consult carers and establish what their needs are in supporting the educational success of the children for whom they care, and provide ongoing training.

The School-link Worker

The School-link Worker will ensure effective co-ordination of support for the education of looked after children.  This worker will have an overview of the educational provision for all children looked after away from home, but will have a particular remit for those children accommodated in residential care and by specialist carers.

The full remit for the School-link Worker is included at Appendix A.

Relationships with Parents

In the vast majority of situations, parents will retain parental responsibilities for their children.  Social workers should ensure that Schools and carers are informed so that they are able to act appropriately with regard to the responsibilities that parents continue to have with regard to their child’s education.

Parental responsibilities give parents the continuing right to determine many of the key aspects of their child’s education.  Unless there are compulsory measures of supervision that determine otherwise, this will include a role in selecting the child’s school.  It will also include:

 a right to involvement and information about the child’s education and educational progress;

 the requirement to sign consent forms for activities, outings, immunisations etc.

Accordingly, except in exceptional circumstances where there are compelling reasons for doing otherwise, parents should receive school reports, be invited to parents’ evenings, and to participate in consideration of educational progress at reviews and Children’s Hearings.  Decisions about such matters for individual children will be recorded in the Personal Education Plan.

While children have a right to be consulted about the involvement of their parents in such activities, care must be taken that this does not distance parents from playing their appropriate and legitimate roles in their child’s education.

The importance of the early years

The corporate parenting principles set out earlier apply to the early years, particularly the emphasis on early intervention and prevention.  Although in many cases looked after children aged under five years may appear to be succeeding educationally, the effects of separation and pre-care experiences upon their emotional well being may not yet be apparent.

Young children who are looked after, including those with Special Educational Needs, will benefit from access to a full range of early years experiences, which can provide a secure, nurturing, consistent and non-stigmatising environment.  Such experiences help prioritise early identification and assessment of needs, and active monitoring of young children’s attainments. They also provide an opportunity for multi-agency preventive support.

The early years are a time of rapid change and development, and careful planning will be critical. Key transitions, such as going to a care/education setting for the first time, and the transition to school, are times when well co-ordinated support helps children to settle and to succeed in their new environment.  Accordingly, it is important that services for vulnerable 0-3 year olds are properly targeted, and linked with early education provision.  The Childcare & Early Education Service has a significant role in co-ordinating service developments and providing information and guidance to staff and parents.

Assessment and Planning to meet Children’s Needs

In order for looked after children to gain the maximum benefit from education, the Children (Scotland) Act 1995 and its associated Regulations and Guidance require that:

 their needs, including their educational needs, are assessed at the time they start to be looked after away from home; 

 a statutory care plan is drawn up to meet their identified needs; 

 the people caring for the child on a day-to-day basis know their roles and responsibilities for carrying out the care plan; 

 the care plan is reviewed on a regular basis; 

 appropriate records are maintained and confidentiality respected.

The assessment and planning process must involve effective joint working between social work and education staff, and the other relevant agencies. Whilst co-ordination of the multi-disciplinary assessment is likely to be undertaken by the child's social worker, it is important that this process is informed by the other professionals

Confidential information provided by social workers and others should be sensitively managed by schools. The management of such information should be on a ‘need to know’ basis, with the designated school manager taking an overview, and liaising as appropriate with class and guidance teachers, behaviour support and senior colleagues.

Schools will be informed that a pupil has been received into residential or foster care by the field social worker. This shall include, within 3 days of admission to care, the social worker forwarding a copy of the LAC core record and placement agreement to the designated manager for the school.  The designated manager shall consider who requires to be made aware of the care status of the young person, and may want to consult directly with the young person with regard to this.

It is a statutory requirement that every child looked after has a Care Plan.  The Care Plan should take account of the child’s educational history, the need to achieve continuity, and the educational needs which the child may have. It should take account of any existing Individual Education Plan (IEP) and Record of Special Educational Needs.  

Existing care plans, however, have not proved sufficient in promoting and prioritising the education of young people.  Accordingly, the Care Plan will be supplemented by a Personal Education Plan (PEP) which can: 

 identify means of access to services and support; 

 contribute to stability, minimising disruption and broken schooling; 

 signal particular and special needs; 

 establish clear goals and act as a record of progress and achievement.

The PEP should be sensitive to the diverse needs of children and young people and should focus on the action that is required for them to fulfil their potential. It should set clear objectives or targets for the young person which relate to academic achievement as well as other personal and, if appropriate, behavioural targets, and details of who will action the plan with timescales for action and review. 

A model Personal Education Plan, based on Department of Health guidance, is presented at Appendix B.  It covers the following four areas: 

 an achievement record (academic or otherwise); 

 identification of developmental and educational needs; 

 short-term targets including progress monitoring; 

 long term plans and aspirations. 

In addition to providing essential information for schools and carers, PEPs facilitate dialogue between social workers, carers and schools and underline the importance attached to the young person’s education by all involved in corporate parenting.

The Personal Education Plan should be maintained alongside of and as part of the Care Plan.  Where an Assessment and Action Record is completed, the PEP should complement it.   The Assessment and Action Record will provide an important additional source of information to inform the PEP.

The social worker is responsible for initiating a PEP in partnership with the child or young person, designated school manager and identified teachers (including School-link Worker), parent and/or relevant family member, carer and any other person that may be relevant (this might include an educational psychologist, learning support assistant or health professional).  Where it is not practicable for the social worker to be the lead person, the designated school manager may be better placed to take on this responsibility. 

The PEP should be agreed as soon as possible and at least within 4 weeks of a child entering care or of joining a new school. Thus, in the case of a child entering care, the PEP should be prepared in time for the first review (the 6-week review). Where a child or young person is without a school place, the School-link Worker will liaise with the social worker on a PEP.

Reviews

The overall objectives of the statutory LAC review of the Care Plan are to:

· provide an opportunity to take stock of the child’s needs and circumstances at regular, prescribed time intervals, to ensure that the Care Plan is being implemented; 

· ensure the views of parents and children are being taken into account in informing key decisions; 

· assess the effectiveness of current plans as a means of securing the best interests of the child; 

· provide an opportunity to oversee, and to make accountable, the work of professional staff involved; 

· formulate future plans for the child.

The review is administered and chaired by the Social Work Service Reviewing Team.  The Reviewing Officer has responsibility for ensuring that all relevant information about the progress of a care plan is considered.  This includes consideration of educational plans and targets.  It also includes ensuring that the views of the young person are taken account of.  The Reviewing Officer will confirm the decisions of a review, and the action that will follow, including amendments to the care plan.

The Social Worker has case management responsibility and a leading role at the review.  The school and other involved professionals, as well as the parent and child, are key contributors.  Any child who is able and wishes to contribute, should be present.  Reviews should be arranged at times convenient to all participants.

It is important that children are consulted about who attends their reviews. They may not wish a teacher to be present for parts where personal matters are discussed.  In such cases, the Reviewing Officer should take account of these concerns, and organise the meeting appropriately.

The class or guidance teacher should attend wherever possible. If this is not possible, the school must ensure that a recently reviewed PEP is presented to the review. The School should also ensure that feedback is obtained from the review, and acted upon.

It is good practice to amalgamate the looked after children review with reviews of other relevant plans as this establishes a holistic and consistent approach to all planning processes.  Amalgamation also reduces the possibility of staff and young people being called away to too many planning and review meetings, which might disrupt their education and mark them out as “different” in the eyes of their peers. 

Accordingly, the Personal Education Plan, will normally be reviewed concurrently with the Care Plan, at the 6-week, 3-month and 6-month review and then at a minimum of every 6 months.

The review acts as a focus for corporate decision making, and this is particularly important with regard to recommendations for Children’s Hearings.  Accordingly, significant recommendations to Hearings, affecting the care, education and support of a child, should not be made without prior discussion and endorsement at a LAC review.  It is therefore important that reviews operate on a consensual basis, that any dissent from decisions is registered, and that participants are aware of the possibility to have matters considered further by the Area Social Work Manager.

Children’s Hearings

It is important that Children’s Hearings are attended by social workers and an appropriate member of school staff.  This will normally be the class or guidance teacher.  On occasions it will need to be someone with management responsibility.

Reporters and Children’s Panels must receive timeous and accurate reports about young people’s needs.  The Blueprint for the Processing of Children’s Hearings Cases states that reports from Social Workers should be submitted within 20 days of being requested.

Social work reports should always include information about the child’s educational progress.  Schools should always provide details about achievements and educational attainment.  Work is taking place to harmonise these reports with the other assessment and reviewing processes described above.

The Reporter and Children’s Panel members should be supported so that they have sufficient knowledge of the curriculum to know whether or not a child’s attainment is a cause for concern.  Reporters and Panel members should have good opportunities to learn about developments in education, particularly in the curriculum.

Attendance at Hearings is an anxious ordeal for a number of the children and young people. This anxiety can manifest itself in a number of ways, including challenging behaviour.  Social workers and schools should be aware of these anxieties, either because the child has discussed them or because of the child's behaviour, and respond in terms that are appropriate to the individual child’s needs. 

Recording Systems

Social work files on looked after children should include a copy of the PEP, and other up-to-date information relating to the young person’s education.

Pupil Progress Records within Schools will also contain the PEP, and related current information on attainment, attendance and behaviour. This will include the copy of the LAC core record and placement agreement. 

In good practice, PPRs should include examples of positive as well as negative behaviour.  Notes of significant contacts and meetings with social workers and carers should also be included. 

Educational Support in Care Placement
Foster and residential care placements should be educationally rich environments.  Every accommodated child should have access to a quiet area suitable for private study and homework.  Carers have a responsibility to fulfil the role of a reasonable parent to support schoolwork, including homework and appropriate study during any periods when a child is not at school.

Every care setting should provide suitable reading and reference material.  Children should receive support with their reading and preferably have access to a computer with suitable software.
Residential units should have clear written education policies within their Statement of Functions and Objectives, which set out the requirements for regular attendance and homework support, regular supported reading, monitoring and support of children’s Personal Education Plans.  These policies should be produced in collaboration with the School-link Worker and local designated school managers.

Permanent full-time education

Research has shown that one of the factors most likely to disadvantage looked after young people is the school time they have lost: because no school place has been secured; because of exclusion from school; and because of poorly managed transitions or re-integration into mainstream school from alternative provision.  Research
 into high achievers who have been in care also shows, conversely, that continuity of schooling is a protective factor.  Accordingly, one of the key recommendations of Learning With Care is that ‘except in exceptional circumstances, all looked after children should have permanent full-time education, however that may be organised.’

Care placements must always take account of the need for appropriate educational provision. This should generally be taken to mean a full-time place in a local mainstream school, commencing as soon as possible and certainly within 15 days.  Occasionally, it will mean a different local school, to take account of the particular needs of the child and local circumstances  
Children may though be maintained in their current schools when they became looked after, where this is in their best interests.  Where this involves travelling significant distances, especially over a protracted period, this should be reviewed within the context of the benefits that would derive from a local placement.

Pupil Support Service Co-ordinators and the School-link Worker should take account of the placement of looked after children, and give consideration to any particular needs of children or schools in the allocation of additional supports.

Full-time education will be assited by a flexible approach to the curriculum, and the use of the range of educational provision, including vocational training.

Unavoidable disruption to schooling should be carefully planned and all relevant information about a child’s previous education, home situation and looked after status should be passed to the receiving school with appropriate sensitivity and confidentiality.  

Schools should not fail to admit a young person because they are looked after; nor should they allow any unnecessary delay in the admissions process for these young people.  Further, it may be necessary to apply discretion to normal placing policies to ensure that the best educational placement is linked to the best care placement

The objective of maintaining full-time education for looked after children includes the commitment to reducing the number of exclusions.  National statistical information indicates that looked after children, although they make up only 1% of the school population, account for 13% of all exclusions.  Accordingly, the Councils policy on exclusion makes particular references to looked after children, and states that:


In all cases, where possible prior to possible exclusion, the 

Headteacher/appropriate person should involve the chld’s nominated Social 

Worker to discuss and consider the implicationsof exclusion on the home or 

care placmeent to ensure appropriate arrangements can be made.

Following any exclusion of more than 5 days (or any subsequent repeated 

exclusion) such action shold include an early meeting (within 7 days) 

involving the pupil and relevant staff, carers and/or parents and Social 

Worker.  This meeting should agree a strategy for returning the child to 

classes.  This should include an analysis of how the exclusion came about, 

and an examination of the support which the young person might need in 

order to prevent further episodes occurring.
Parents have a right of appeal against an authority's decision to exclude their child from school, but carers have no such rights. Children looked after away from home, who have little or no contact with their parents, are thus disadvantaged in comparison with other children since they may have no one to appeal on their behalf. However, any child with "legal capacity"
 has the same right of appeal against exclusion as his or her parents.  Looked after children should be advised of the right of appeal against exclusion from school and should be supported appropriately to appeal, if they wish to do so.  This may involve support through advocacy (see below).

The School-link Worker will keep an overview of the attendance of accommodated children and young people.  This will involve systems for monitoring attendance.  This will help identify children with attendance problems and will flag up the need for preventive action.  For schools to assist social workers effectively monitor absence, designated managers will need to help co-ordinate the records and liaise with social workers and carers as appropriate.

Out-of-Authority Placements

Children will only be educated out-of-authority where they have exceptional care and/or educational needs that cannot be met within Highland.  Recommendations about such needs will continue to be made by the multi-agency Residential Placement Group, about which there is separate guidance.  

There is evidence that children who are cared for in out-of-authority placements are more vulnerable to placement breakdown and interrupted schooling.  It is possible that there has been a less corporate approach to care and educational provision for such children once they are outside their local area. 

Highland Council will ensure that the same standards of care and education are applied to out-of-authority placements, and the Social Work and Education Services will continue to collaborate in the interests of these children.

Advocacy

Much parental involvement in education is now prescribed, or is simply assumed to happen. This includes: selecting schools; supporting attendance, subject choices, homework and work experience. It also includes advocating for a child’s particular or special needs and appealing against decisions which parents feel will harm future choices. 

The same decisions, choices and milestones affect children and young people in public care on a day-to-day basis, and the local authority as corporate parent is expected to support the birth parent in the role of advocate.  Foster carers and residential care workers, designated teachers and social workers will have a clear role in day-to-day advocacy, in terms of accessing services and ensuring that individual children receive the support they need when they need it. 

While all of these workers must act in the best interests of children, to promote their welfare, this may at times be in conflict with a child’s wishes.  Accordingly, to ensure that the child’s voice is heard, and to ensure an important safeguard is in place, the Council employs a Children’s Rights Officer
 and the services of Who Cares? Scotland. 

Effective advocacy is essential to help motivate young people in public care and show them that their corporate parent will help them access the services and opportunities that they need to succeed beyond care. It gives young people an effective voice in the decisions that make the biggest impact in their lives. Effective advocacy will minimise unnecessary moves and disruption, and decrease the chances of the young person becoming alienated from the system. 

One area where advocacy is particularly crucial is where a young person is at risk of exclusion from school or has already been excluded.  In Scotland, young people in public care are over-represented amongst excluded pupils.  

Young people in public care should not be denied access to any channel of complaint or appeal on the grounds that one part of the local authority, as corporate parent, cannot challenge the decisions of another part of the local authority, including a school maintained by the authority. This would result in denying children and young people in care rights which are available to other children through their parents.  Any of the key professionals involved with a young person may act as an advocate in such circumstances.  Alternatively, the Children’s Rights Officer, or the Who Cares? Scotland Young Person’s Worker, can act in a more independent manner, which may be preferred by a young person. 

Transport

Highland Council’s policy for funding the transport of children looked after away from home will apply with regard to their care placement.  This means that transport will be provided to the local school where it is more than 2 miles from the placement of a child of 8 years or younger, and more than 3 miles away for an older child.

Where the Council is required to fund transport because education is not being provided at the local school:

· until the first review (at around 28 days) transport will normally be financed from the Area Education budget;

· from the first review, if the reason for funding transport continues, it will be financed from the Area Social Work budget.

The protection of children using school transport is addressed within a committee report by the Director of Corporate Services in December 1999
, which was reaffirmed by the Education, Sport & Culture Committee in May 2001.  This states that all contracted staff with responsiblities which involve substantial access to children, including taxi and bus drivers and escorts, must be appropiately vetted.
Further & Higher Educational and Employment Opportunities

Effective planning and joint working between agencies during the compulsory years of schooling should create gateways to learning beyond 16.  Choices and decisions reached at the school leaving age will have a powerful effect upon future life chances.  Care leavers can and do succeed in further and higher education, but like all young people, they need sustained support in doing so.  Research indicates that young people who have been looked after are under-represented in further and higher education.

Young people who have had disrupted school histories may not be best placed to benefit from careers advice that is promoted through schools during their final year.  It is the responsibility of carers, social workers and designated school managers to ensure that all children and young people in care get the help they need from schools and the Careers Service to make appropriate decisions at this critical stage.  The Careers Service should be able to identify keyworkers with particular knowledge of the needs of looked after children.
While many young adults wish to leave their care experiences behind them, the local authority has a duty to continue to support them up to their 19th birthday, and the power to do so until 21, or the completion of a course of higher education.  This is particularly important for young people in public care as many of them seek help with ‘catching up’ with their education.

It is also likely that many of the services being developed by the Social Inclusion Partnerships, and particularly the youth service, along with community education, can offer supports that young people see as more helpful and user-friendly than other formal provision.

The relevant college will normally provide financial support for further education.  The Social Work Service is likely to be able to assist with any exceptional personal costs that are incurred in order to access such education.

Financial support for higher education will be provided jointly by the Education and Social Work Services.  Appendix C details the arrangements that will apply. 

Appendix A – School-link Worker

	PRIVATE 
SERVICE:

    EDUCATION & SOCIAL WORK

	POST DESIGNATION:    School-link Worker for looked after children

	RESPONSIBLE TO:        Co-ordinator: Alternatives to Exclusion

	JOB PURPOSE:



To promote the effective co-ordination of support for the education of looked after children, with a particular remit for those children accommodated in residential care and by specialist carers.   To help secure for these children, full-time education which is directed to the development of their personality, talents and mental and physical abilities to their fullest potential.



	ACCOUNTABILITIES:
To maintain an overview of the educational provision for all children looked after away from home.

To focus on the educational needs of those children accommodated in residential care and by specialist carers.

To support designated school managers in fulfilling their responsibilities with regard to looked after children.
To promote effective working relationships between schools and teachers, social workers and carers.

To support the Co-ordinator: Alternatives to Exclusion, and work with designated school managers, social workers and carers to ensure:

· The promotion of continuity and stability in the education of looked after children

· That there is minimal drift or delay in maintaining permanent full-time education;

· That all looked after children have Personal Education Plans

· That the Personal Education Plans of children in residential and specialist foster care are being implemented

To provide support to residential units and specialist carers in the provision of educationally rich environments.

To assist Pupil Support Service Co-ordinators to take account of the placement of looked after children, and give consideration to any particular needs of children or schools in the allocation of additional supports.

To promote and keep an overview of the school attendance of accommodated children and young people
To contribute to the training of teachers, social workers, carers and others with regard to the education of looked after children.

To assist in the development of educational opportunities that can contribute to the curriculum for looked after children.

To liaise as appropriate with Headquarters staff and Area Childrens Services Forums, in the development of policies and services with regard to the education of looked after children.




Appendix B: Personal Education Plan

OVERVIEW

1 The Personal Education Plan is based on a model that has been developed by the Department of Health.  It is the result of consultation and discussion, which has included practitioners already employing education plans specifically for children in public care.

2 The PEP should cover: achievement; developmental and educational needs; short-term targets; long-term plans and aspirations. The primary purpose is to support the education of the individual young person looked after. Combined with other measures set out in the policy document it is also intended to strengthen joint working and corporate parenting. 

3 PEPs should foster a dynamic process – bringing the right people together. The principles of good corporate parenting set out in the policy should inform that process:

· A PEP is an important opportunity to communicate to the young person, their carers and others involved in corporate parenting that their education is a priority.

· PEPs provide an opportunity to raise expectations and self-esteem, value a wide range of achievements and establish targets.

· The process of planning should inform all those responsible of the individual young person’s needs and experiences, identifying barriers to accessing services. It should provide a tool in challenging and changing attitudes and helping to promote inclusion.

· Achieving continuity and stability is a central objective of the PEP. Information should be accurate, accessible and transferred speedily. Dialogue between those involved in the PEP is intended to enhance stability.

· The PEP should be preventive. It should minimise delay; flag up particular needs early and lead to priority action.
· PEPs include the input of the young person. This is an opportunity for those involved in corporate parenting to listen to young people and involve them in the planning process.
4. The plan applies to all school stages. The information gathered and targets agreed will, however, be specific, so it is good practice to revise the plan on a regular basis. Indeed, the plan should normally be reviewed concurrently with the Care Plan (at the 28 day review, 3 month and 6 month review, and then at a minimum of every 6 months).

5. The range of people involved in drawing up the plan will vary according to the age, needs and circumstances of the child. (For instance, the young person may have a mentor or learning support assistant who will be instrumental in supporting the young person to reach agreed targets.)  Carers, young people, social workers and schools should know who is the Lead Teacher with day-to-day responsibility for managing the plan. This should be agreed at the initial PEP meeting.  Social workers will maintain responsibility for initiating the planning process and ensuring that it is an integral part of the Care Plan.  Designated school managers will be expected to ensure that each looked after child has a PEP and to assume management  of the process at school level

[image: image2.emf]




PERSONAL EDUCATION PLAN for:
Name: ……………………………………….……
Date of birth: …………

School: ……………………………………...……

Class: …………..

Other people involved in this PEP: 
(tick to show who is responsible

 for managing this PEP)
	Title
	Name + contact details
	ü

	Designated School Manager


	
	

	Lead teacher


	
	

	Social Worker


	
	

	Parent


	
	

	Carer


	
	

	
	
	

	
	
	

	
	
	


	Date Plan Started…………………….




	Review dates


	
	
	
	
	
	


Section 1

CURRENT EDUCATIONAL PRIORITIES

These are suggested categories. More can be added. Not all of them may apply. If the young person is due to sit public examinations, the priority may be scheduling revision sessions under Study Support. If a young person is at risk of exclusion the priority may be support with emotional and/or behavioural difficulties supported by a programme included in the section on Short-term Educational Targets. If setting in certain subjects is about to take place, it may mean additional support in specific subjects.

	Curriculum



	Special Educational Needs



	Cultural/Religious



	Study Support



	Extra Curricular Activities



	Personal Development




Short-term educational targets

(The details of these targets should be held within standard plans such as an IEP, and the recommendations of the Record of Needs.)

Targets  should be SMART: specific, measurable, achievable, realistic and time-related. They should relate to the educational priorities above.

The value of the PEP is in making connections with, but not duplicating, other plans, including:

· Care Plan

· Record of Needs

· Individual Education Plan

· Ongoing review outcomes should be reflected in the PEP.

	Targets
	Nature of any Action necessary and by whom
	Links with other plans or reviews?

	
	
	


Long-term plans


Transitions  These will include:

 Pre-school to Primary School

 Primary School to Secondary School

 Re-integration into mainstream provision

 Planned change of placement: e.g. adoptive placement or out of authority placement


In relation to all transitions, securing an educational placement will be a priority.


Curriculum development and option choices.  This will include:

 literacy and numeracy programmes

 development of skills to support learning

 planning to include preparation for option choices

 tailored packages where flexibility of curriculum applies


Careers guidance and work experience.  The plan should:

 make links with Careers Service

 identify who is arranging and supporting work experience

 identify the young person’s preferences


Post  16.  The Plan should:

 identify how participation in further education and/or training will be funded;

 identify how the local authority will support the young person emotionally, financially and practically, in terms of accommodation during term-time and vacations.


Personal Development: The Plan should:

 identify out of school interests;

 skills development relating to interests; building confidence and personal effectiveness; IT skills etc.

	Action
	By whom
	Date completed

	Transitions

	
	
	

	Curriculum development, option choices

	
	
	

	Careers guidance and work experience

	
	
	

	Post 16: further/higher education, training

	
	
	

	Personal development

	
	
	


Young person's role in their Plan
The young person’s views, and the process of their involvement, will be central to the effectiveness of the PEP.  They should be given an opportunity, and any support needed, to complete relevant sections of the PEP before the meeting. This may be with a carer, school designated manager, lead teacher or social worker.  Their views can then become central to the planning process. They may wish to contribute additional information beyond  the questions contained in this section of the PEP.

	My actions will be:

Signed…………………………………………..




Section 2
YOUNG PERSON’S VIEWS ABOUT SCHOOL AND ACHIEVEMENT

Some young people, including those with learning disabilities, will have clear ideas and detail about their personal achievements; others may need help in identifying and recording their achievements.  These will range from achieving grades in instrumental music; sporting awards and achievements, to learning to read and learning to swim, building friendships and improving attendance at school.  The PEP should act as a trigger for celebrating young people’s achievements.

	What do you like most about school? 



	Can you describe some things that you do really well at school?



	Is there anything about school that you worry about?



	Is there a teacher or anyone else who really helps you with your education?  What is their name?



	Who are your best friends?



	Write down your favourite sports or hobbies? Who are your heroes?




Record of achievement and success

(after school clubs, teams etc.)

	¯


	¯


	¯


	¯


	¯


	¯


	¯


	¯



Section 3

RESPONSIBILITIES

The legal status of the young person will, in certain circumstances, determine the actions taken by those involved in supporting his or her education.


Information concerning children placed out of the authority will assist in effective liaison.
Summary of care situation:
Legal status of young person…………………………………………………………..

	Record name and contact details of:
	Names, and addresses if appropriate

	Who will be the first point of contact for school in an emergency?


	

	Are there any issues concerning parental contact?


	

	Who will receive and respond to communication from school, including school reports?


	

	Who will attend parents' evenings?


	

	Who will give permission for school trips etc?


	

	Who takes responsibility on health issues?


	


Is this pupil educated out of authority?




Yes/ No

Is there an agreement between the authorities to support the PEP?
Yes/ No

What action has been agreed between authorities to support the PEP?

Section 4

DATA COLLECTION


This data is intended to serve two purposes.  Firstly, it relates to individual children and informs planning on their behalf.  Secondly, it assists the local authority to collect aggregate data on looked after children.

5 - 14 Attainment Levels, Standard Grade and other accreditation

Please use the following categories:

· 5-14 levels of attainment 
eg Working at level A. should achieve Level B by June 2001)
· Working at SG 
(eg Foundation/General: should achieve Grade 3) 
	Subject Area
	Current level              
	Projected achievement

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	


Please attach Phoenix Record of Exam Grades where appropriate


Section 5   

OTHER FACTORS AFFECTING EDUCATIONAL PROGRESS

	
	Detail (including dates etc.)

	Attendance/punctuality (Unauthorised absence days in academic year)


	

	Fixed term exclusions (Number of days in academic year)


	

	Permanent exclusions (Date) 


	

	Time without a school placement


	

	Changes in


school placement


	

	
care placement
	

	
social worker
	

	Other comments


	


Appendix C: 
FINANCIAL SUPPORT FOR LOOKED AFTER YOUNG PEOPLE IN HIGHER EDUCATION

1.
Purpose

This policy outlines the approach that Highland Council will use in calculating the financial support that looked after young people will receive while they are in higher education. 

2. Background

2.1 There is considerable research evidence that indicates that unless young people who are looked after away from home receive appropriate support there is a significant risk that they will face a number of potential disadvantages including their level of educational attainment.  The Scottish Executive inspection report “Learning with Care” highlights the educational disadvantage face by young people looked after away from home.

2.2 Under Section 30 of the Children (Scotland) Act 1995 the Council has the power to give financial assistance towards the expenses of education or training of a young person under the age of 21 who at the time of ceasing to be of school age was being looked after by the Local Authority.  This assistance can include the cost of the young person’s accommodation and maintenance. These powers can be used until the young person reaches the age of 21, or after he has attained that age until he or she completes the course of education. 

2.3 The Student Awards Agency for Scotland (SAAD) has been established to administer the provision of assistance for Scottish Students undertaking courses of higher education throughout the United Kingdom.  Students can apply to the SAAD for funding of tuition fees and for a student loan.  Students commencing courses for the academic year of 2001/2002 are able to apply for a Young Students Bursary - this bursary is not available to students who commenced their studies before 2001/2002.  Students are also able to apply to SAAD for a Disabled Students Allowance and a Vacation Grant for Care Leavers.

2.4 Since the abolition of Student Grants it is recognised that many students can experience financial hardship during their period of study.  Many students have to seek part time employment to finance their studies, and there is research evidence that this can affect their ability to study and complete course work.  Students who are experiencing financial difficulties can apply to their University or College for a hardship loan. 

3.
Principles for funding Students in Higher Education

3.1 The approach to providing funding for young people who are or have been looked after in higher education is based on the understanding that the Council will fund the young persons core costs.  The young person will be required to fund a proportion of their weekly living costs from a student loan. 

3.2 The aim of this approach is to provide the young person with a reasonable level of financial support while requiring them to take some financial responsibility for their period at University or College.  This approach will ensure that the young person, who may not have a family to fall back, is not faced with having to repay a large amount of student loan when they complete their course of study.

3.3 Young people who have been looked after will not be expected to take employment during term time, albeit they may choose to do so to supplement minimum income levels.  Many of these young people will have come from unsettled backgrounds and as a result may be more vulnerable to pressure or stress.  They should not be expected to take on the additional burden of employment at a time when they are managing the pressures of course work. 

3.4 Young people will be encouraged and supported to take employment during the long vacation to help fund their accommodation and living costs.  Students are not able to claim Income Support during the long vacation, but young people who have been looked after will receive a Vacation Grant for Care Leavers to assist with the cost of their accommodation.  The level of funding to be provided to the young person during the long vacation will be negotiated with the young person taking account their individual circumstances. 

3.5 Council staff will work proactively with young people to support them to find appropriate vacational employment.  The Council’s existing vacational employment scheme for students could provide valuable sources of employment opportunities for young people who have been looked after.

3.6 In terms of the Council’s responsibilities as a ‘corporate parent’, the costs of funding students in higher education should be met jointly by the Social Work Service and Education Service.

4. Funding Arrangements.

4.1 The Council will consider making a contribution to the following core costs:-

Start up costs:

· Costs for young person/carers for travel and accommodation costs to investigate suitable of course and seek accommodation. 

· Insurance for personal belongings.

· Cost of equipment/books recommended by the course. 

· Cost of equipment for young person’s accommodation, e.g. kitchen equipment, bedding, towels, initial food supply, phone card

· Cost of student clothing. 

Travel costs during term time:

· Cost of travel to and from accommodation and place of study.

· Cost of travel to return home at weekends/end of term. 

Note - The young person can make a claim to the Teaching Institution for travelling expenses subject to a daily limit and an initially disregarded sum

Accommodation costs:

· Initial deposit. 

· Rent.

· Heating and lighting.

Day to day maintenance costs:

· Food. 

· Toiletries

· Laundry costs

· Phone calls/photocopying

· Replacement clothing

Specialist Expenses:

· Specialist education trips related to the course of study

· Items of specialist equipment required for the course of study

4.2 In each case, a social worker will undertake an assessment of financial need, in association with the Senior Social Worker (Throughcare & Aftercare). This will need to evidence that a 'value for money' approach has been used in working out the costs.  It is envisaged that the average annual contribution for each young person will be around £4,000 - £4,500, albeit this level will need to be reviewed each year to take account of inflation and other changing circumstances for students.  

4.3 The young person will be expected to take responsibility for meeting the cost of their own personal expenses including the costs of leisure, recreation and entertainment.  Estimates about the amount of money young people will require for personal expenses vary but are likely to be in the region of £20/£25 per week. 

5.
Guidance for Council Staff

5.1 The Council will produce guidance for staff working with young people who are looked after and who are considering a course in higher education.  The guidance will provide information about the funding source available to young students, the approach the Council takes in calculating the financial support to be offered to young people and the process to be followed by staff in applying for support funding.

5.2 The Council will produce information for young people who are looked after and their carers to advise them of the support available to young people entering higher education.

5.3
Information for young people, carers and staff will be revised and updated annually.

Appendix D: Children’s Rights Service

Highland Council Social Work Service is committed to listening to children and safeguarding their welfare.

The Children’s Rights Service is available to all children and young people “looked after” by the Authority, to protect and promote their rights.  The Service will also provide information and advice to any young person who is at risk of exclusion from school.  

The post of Children’s Rights Officer operates at “arms-length” from operational management within Highland Council. 

Children and young people who are “looked after” by the local authority can refer themselves directly by contacting the Children’s Rights Service answerphone on 

0800 853 569
or by writing to 

Children’s Rights Service, Freepost IV1 069, 

Kinmylies Building, Leachkin Road, Inverness, IV3 6NN.

Any young person who believes he or she is at risk of exclusion from school can also use these contact arrangements.

Alternatively, referrals will be accepted from anyone calling on behalf of the child or young person or who has reason to believe that the rights of the child or young person are being ignored or infringed.  In all cases, confirmation of the referral shall be established by the Children’s Rights Officer discussing this with the child or young person themselves.

The Children’s Rights Service will whenever practicable respond to children and young people within 24 hours of contact being established with the service.  In the absence of the Children’s Rights Officer, concerns raised by the children of the Social Work Department will initially be referred to the Head of Service (Children, Young People & Families) or the Social Work Services Emergency Out of Hours Support Tel 0345 697 284.







� Scotland’s Children: The Children (Scotland) Act 1995 Regulations & Guidance


� Learning with Care, HMI/SWSI, 2001


� Another Kind of Home, SWSI, 1992


� Various, including: Seen But Not Heard, Audit Commission, 1994; The Education of Children who are Looked After, Fletcher-Campbell, 1997; The Education of Children in Care, Jackson, 1987.


� The Education of Children in Care, Jackson, 1987.


� The term "legal capacity" is defined in the section 2 of the Age of Legal Capacity (Scotland) Act 1991. In practice most children aged 12 years or over will have the legal capacity in terms of the Act, although it may also hold in the case of younger children.


� Information about this service is available at Appendix D.


� Vetting Policies and Procedures, Personnel Services Committee (HC), 1.12.99
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