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Introduction

Going Places is a programme of independent travel training that includes social and independent living skills. The training takes the theme of ‘making a journey’ to place the training within a context, but the journey is not prescriptive.  It may range from something as simple as walking from one part of the school to another, to something more complicated such as travel by public transport. The choice of journey will depend upon the needs and particular interests of the student with whom you are working.

Going Places is designed for students with Asperger Syndrome or High-Functioning Autism.  It is important that the student is willing to take part and should not be forced into signing up for the training. The student – the ‘trainee’- should have an understanding that the skills will be necessary for their life after school, whether in work, further or higher education, or independent living. This should provide the motivation to complete the course. The training should be delivered in a 1:1 setting by a person – a ‘trainer’ - with whom the student has a good relationship.  

Before the start of the training, parents should also be made aware of the contents of the training (an example letter is provided in ‘Introductory materials’). Parents should be involved in this training, at least to the extent that they would normally be involved in setting targets for an IEP. Parents should be offered the chance to be trainers in this training programme. Parents may want to repeat activities done in school with the trainee, at home or in another setting, to help the trainee to generalise their learning.

More than one trainer can be involved in this training programme. One trainer will have to co-ordinate the training, and this trainer will usually be a teacher. Other trainers can be Support for Learning assistants, or people from outside schools such as parents, friends, siblings, support workers, or Careers Scotland keyworkers.

The materials in Going Places  have been chosen to support the student with skills that s/he finds difficult.  Not all of the materials will be used for each student.  Instead, a trainer should use the materials in the ‘Preparing for training’ section to decide what is appropriate for the trainee. Materials in this manuals should be adapted  to gain maximum benefit for the trainee. It is recommended that during the first sessions, you use the ‘Preparing for training’ materials to provide an overview of the programme so that the trainee has a clear idea of the content and the goals s/he is working towards. For some trainees, some of this training will involve journeys outside of the school. Ideally, parts of the training that are done in school should be delivered in a room where there will be no interruptions.

At the end of Going Places, the trainee’s achievements will be reviewed and a certificate of the trainee’s achievements will be presented to them. If trainee does not make a journey, it doesn’t matter – anything that’s done well, even if it’s just ‘Preparing for training’, can be presented positively. This course does not aim to give the trainee all the skills that they’ll need for all independent travel. The main aim of Going Places is to give the trainee the confidence to start learning new skills for independent living.

Overview

In this manual, instructions are given for trainers for all materials, throughout the manual. 
In the first sessions, work through ‘Preparing for training’. This may well take more than one session.

‘Preparing for training’ will help you and the trainee to decide what training materials should be selected from Skill set 1 to Skill set 4. Once these materials have been chosen, you should give copies of all selected materials to the trainee to keep in their training manual. The trainee will work through the selected training materials for most of the training programme, during the middle weeks of the programme.

At this point, you might need to decide how travel costs will be covered for trainees and for trainers. For travel that involves teaching staff, payment for travel costs should be requested from the relevant assistant head teacher for the staff involved. This may have to be negotiated as this travel training is a new course. Ultimately, the headteacher of the school has discretion over whether the school will pay travel costs for this training. Trainees can apply for concessionary travel cards that entitle them to free or discounted bus and rail travel. Instructions on how to apply for this card are given in Section 1.5: Getting a concession card for public transport. 

The trainee should be able to write up their own notes in away that suits them. For example, the trainee might want to write notes on a computer, or in their own notebook. The trainee can keep notes in relevant sections of their training manual.

After each training session, the trainer and the trainee should both complete a brief evaluation of that training session. A template for evaluation forms is in the last section of this manual, the ‘Other materials’ section. Completed evaluation forms should be given to the trainee to keep in the ‘Progress diary’ in their training manual.

If an additional trainer is involved in this training then additional activities will take place. To communicate with other trainers, the trainer who is co-ordinating the training programme (usually the teacher) can use the template for additional activities from the ‘Other materials’ section. Additional activities could take place at any time during the week. It will be most helpful if additional activities are based on activities that the trainee carried out in their last training session. This should help trainees to generalise their learning to other settings.

At the end of the training, for the final session, the trainer who is co-ordinating the training programme should complete the summary sheet for evaluation results and the certificate. Materials can be found in ‘Other materials’. The trainee should be allowed to keep the summary of the evaluation results and, of course, the certificate.

Preparing for training

It may take more than one session to complete the process of finding an appropriate journey, and preparing for training will almost certainly take more than one session. To save time, you could ask the trainee to complete the worksheet for A (below) before your first meeting.

A. The first stage of finding an appropriate journey should be to ask the trainee to list relevant likes and dislikes. Please ask the trainee to complete the worksheet entitled Deciding what journey I will do. There are instructions in these sheets for the trainee, along with a note that they should give this worksheet to you when they are finished. The worksheet makes it clear that there will be restrictions (dues to cost, time and other factors) on what journeys will be possible. You should help the trainee to consider limitations on what journey they can undertake. You should discuss and agree a journey which the trainee could hope to undertake independently after the training.

B. If possible and appropriate, this would be a good time to go accompany the trainee through the journey. This would allow you to assess what guidance and training the trainee would need in order to do the journey independently. If you decide to this then you may find the Independent travel inventory to be helpful in getting a clearer idea of training needs. This inventory can be used to risk-assess the route for the trainee, and can contribute to your evaluation of the trainee’s progress.

C. The trainee should consider what problems they might face on this journey. To do this, they can use the worksheet entitled Skills that I have and skills that I might need. Start by discussing the information in the trainee’s completed skills that I have… worksheet, with the trainee. This should produce some suggestions of possible journeys, and these suggestions should be written into the skills that I have… worksheet. Work through the skills that I have… worksheet with the trainee. This should help you to identify problems that will need to be addressed through training, and should help you to explain to the trainee why some journeys may not be possible. 

D. Next, you should complete the Assessment of training needs. This can also be done in conjunction with the trainee, but it is designed to be completed by the teacher.

E. You could use the format of a Mindmap to give the trainee a visual representation of what will happen in the training. The trainee could produce this with guidance from you. An example mindmap is included.

The trainee should be allowed to keep the original copies of all of the above documents. A copy of the mindmap can be sent to the parents of the trainee. If a parent or another person has offered to take part in the training, then they should also be sent a copy of the independent travel inventory (if used) and the assessment of training needs.
Please remember that for every section of the training, you should give a clear explanation to the trainee about how that section will give them skills that they will need for their particular journey.

A: Deciding what journey I will do

The worksheets for this section appear in the trainee’s folder. The following information is repeated from the ‘Preparing for Training’ on the previous page:

‘A. The first stage of finding an appropriate journey should be to ask the trainee to list relevant likes and dislikes. Please ask the trainee to complete the worksheet entitled deciding what journey I will do. There are instructions in these sheets for the trainee, along with a note that they should give this worksheet to you when they are finished. The worksheet makes it clear that there will be restrictions (dues to cost, time and other factors) on what journeys will be possible. You should help the trainee to consider limitations on what journey they can undertake. Through discussion, you should agree on a journey which the trainee could hope to undertake independently after the training.’
B: Independent travel inventory
Devised by Neil Macleod & Don Toonen of the Shirlie Project

Step: 

Any decision that has to be made along the route

For example: Turn left, look out for traffic, hand over bus fare. Passing a side street should be seen as a separate step. So instead of staying ‘take second on left’, break this down into steps such as:

Carry on ahead

Stop at street ahead

Watch for traffic

Cross road

Carry on until next street

Remember that side streets can have traffic coming in and out

Natural cues: 

any permanent, or reasonably permanent landmark. As far as possible, use cues that the trainee has identified. Landmarks should be distinguishable. Lamposts are reasonable permanent but there are so many of them that they’re not suitable as a cue. 

Good examples: shops or shop signs (choose shops that are well established), unusual buildings, buildings in unusual colours, junctions, bends in the road, steps, tunnels, railway stations and crossings, pubs, fields, playgrounds.

It would be helpful if, on the way, you can identify public payphones that work (many are now defunct). This is so that trainees can use the phone in an emergency if they don’t have a mobile phone or in case their phone fails. If there is a payphone on the route, you could suggest to the trainee that they take at least 40p with them on their journey. This is the minimum charge, and pays for one continuous 20 minute phone call to a land-line.

Discrepancy analysis:

Mark whether the trainee made a right or wrong move

Correct decision can simply be marked with a +

Incorrect decision with a –

Specify what they did, e.g. “stepped out onto road without looking”, “didn’t wait for change”

This part is filled in only when the trainee is in training

Decision:

Write down how you intervened if the trainee made a wrong move

e.g. physically stopped the trainee from walking onto the road, or gave a verbal prompt to wait for change from the bus driver.

This part is filled in only when the trainee is in training

Natural consequences:

What happens if the trainee makes a wrong move here?

e.g. get run over

get lost

hold up queue

lose money

Independent travel inventory
	Step
	Natural cues
	Discrepancy analysis
	Decision
	Natural consequences

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Your name:​____________________________ Starting from:__________________________  Going to:____________________

	Step
	Natural cues
	Discrepancy analysis
	Decision
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C: Skills that I have and 
skills that I might need

The worksheets for this section appear in the trainee’s folder. The following information is repeated from the ‘Preparing for Training’ at the start of this section:

‘C. The trainee should consider what problems they might face on this journey. To do this, they can use the worksheet entitled skills that I have and skills that I might need. Start by discussing the information in the trainee’s completed skills that I have… worksheet, with the trainee. This should produce some suggestions of possible journeys, and these suggestions should be written into the skills that I have… worksheet. Work through the skills that I have… worksheet with the trainee. This should help you to identify problems that will need to be addressed through training, and should help you to explain to the trainee why some journeys may not be possible.’

On the next page is a list of examples of potential problems that could happen on a journey. The trainee may need your help to think of problems that might happen on their journey, and you can use this list to help you come up with suggestions.
D: Assessment of training needs

To assess the trainee’s training needs:

First, go through the list of training needs on the next page and tick a box for each type of training that might be needed to plan and carry out this journey.
Next, go back through the list and tick a box for each type of training that is a very high priority. Although you can aim to cover all of the trainee’s training needs, you should start with very high priority needs.

If the trainee has any training needs which are not listed here, then you could produce original materials. The Autism Outreach Education Service would be interested to know about new materials which you produce. These could possibly be incorporated into future versions of these training materials.
Once you have completed this assessment, give the required worksheets to the trainee so that they can put them in their manual. The trainee should keep these materials in the appropriate sections (Skill set 1 to Skill set 4) of their manual.
D: Assessment of training needs, continued
	
	Training required?
	Very high priority?

	Skill set 1: Planning

	

	Decision making
	1.1
	
	

	Problem solving
	1.2
	
	

	Getting information about your route
	1.3
	
	

	Getting information about public transport
	1.4
	
	

	Getting a concession card for public transport
	1.5
	
	

	The rules of the road
	1.6
	
	

	

	Skill set 2: Managing emotions

	

	Emotions, feelings and states of mind
	2.1
	
	

	Public and private displays of emotion
	2.2
	
	

	Identifying stress signals
	2.3
	
	

	Keeping calm
	2.4
	
	

	Measuring stress
	2.5
	
	

	Recognising when you’re stressed
	2.6
	
	

	Specific fears
	2.7
	
	

	

	Skill set 3: Communication skills

	

	Personal space
	3.1
	
	

	Personal hygiene and appearance
	3.2
	
	

	Listening to other people
	3.3
	
	

	Speaking to other people

	3.4
	
	

	Using a telephone in conversation
	3.5
	
	

	

	Skill set 4: Survival skills

	

	Making final preparations for your journey
	4.1
	
	

	Using a mobile phone when you need help
	4.2
	
	

	Asking for help
	4.3
	
	

	How to get and use an ‘Autism Alert’ card
	4.4
	
	

	Making decisions while making a journey
	4.5
	
	


E: Mindmap

The trainee may decide to use the format of a mindmap to get a visual representation of what will happen in the training. The trainee may need some guidance from you on how to produce this mindmap. An example of a mindmap is included in the trainee’s training manual. The trainee may want to produce their mindmap on computer.
1.1 Decision making

Give the trainee a copy the ‘Decision making’ worksheet

Through discussion, help the trainee to come up with a Main question. 

This could be something to do with independent travel such as:

Who should I visit? 

What shop should I go to?

How should I travel?

What town should I go to?

Ask the trainee to write the question in at ‘Main question’.

Through discussion with the trainee, come up with a list of possible answers and ask the trainee to write these in at 1, 2, 3 and 4.

Help the trainee to come up with questions about the possible answers. These questions should have ‘yes / no  / I don’t know’ answers, and will be questions such as:

Can I…?

Do I have…?

Do I want to…?

Am I allowed to…?

Will I….?

Ask the trainee to write these criteria questions in the column on the left of the table, under ‘Questions about possible answers’

Then ask the trainee to answer the ‘Questions about possible answers’. The trainee should tick one box from ‘yes’, ‘no’ or ‘I don’t know’, for each question and for each possible answer

Discuss ‘I don’t know’ answers with the trainee, and try to give additional information which may allow them to give a ‘yes’ or ‘no’ answer instead.

When the table is complete, discuss the trainee’s responses. Ask the trainee to identify the best possible answer from the ‘yes / no / I don’t know’ answers they have given.

This process can be repeated for other problems.

1.2 Problem solving
Problem solving method

Through discussion with the trainee, decide on a problem related to independent travel that the trainee would like to solve. Ideas for problems that could be solved include:

Unhelpfulness

People getting in my way 

Rudeness

Impatience

Ask the trainee to write the problem in ‘Problem to be solved’. 

Next, ask the trainee to enter the names of other person or people involved in this problem (e.g. bus driver, passengers) under ‘Other person or people’ in the table.

Then move on to the ‘Problem analysis’ section.

Ask the trainee to think about actions that cause this problem. These actions may include those of the trainee, and those of other people. You may have to suggest ways in which the trainee’s actions contribute to the problem.

Ask the trainee to think about what the problem feels like to them, and to other people.

You may have to make suggestions about how people feel.

Repeat this process for the ‘Solution generation’ section. 

It may be helpful to repeat the whole procedure for other problems associated with independent travel, using another copy of the ‘Problem solving’ worksheet.

Problem solving scenarios

Give the worksheet for this activity to the trainee. Ask them to read through each scenario, to think of possible solutions and to write these down on the worksheet. When the trainee has finished this, discuss their possible solutions with them.

1.3 Getting information about your route

Using Maps on the Internet    
The following sites are useful for finding locations or getting directions from one place to another. 

www.mapquest.com
www.multimap.com
However, although they are fairly straightforward to use, they may be some parts that could be confusing to the trainee.  It is recommended, therefore, that the trainer should first look at these sites in advance of the session and decide which one best suits the trainee.  This will avoid frustration when looking for a particular location.  

It is also recommended that the trainer and trainee work together to find specific locations first.  If appropriate, the trainer should make notes as the exercise is being executed so that the trainee has something concrete to refer to when using the site again.

Other suggestions:

Print out a detailed section of the map that shows the chosen locations for the journey.  

Help the trainee to find the most appropriate route from a to b.  This may not be the fastest.  

Once the route has been decided, use a coloured pen to mark out the route from a to b.

Take the map on the first practice run and note down on it any particular landmark that the trainee feels may help with remembering the route on future occasions.

1.3 Getting information about your route, continued
Using ‘Yellow Pages’ 

If the trainee has decided that the journey will be to travel into town, it may be a good idea to plan a focus for the trip.  One suggestion is to choose a Support Service that is located in the town.  The following activities are based around using Support Services but they could easily be adapted if the trainee’s choice of destination is to a particular shop.

· Give out a copy of ‘Yellow Pages’ or go to www.yell.com 

· Look at the different sections and explain what they contain

· Talk about what is meant by a ‘Support Service’ (e.g. Council service point)
· Choose one support service and find it on the map

· Using the map, work out a route from school to that service

· If appropriate, visit the Service to see how it operates

Phone in advance to arrange a visit?

Write a letter to arrange a visit?

· Make up a list of questions that could be asked at the visit

· Collect any useful information to bring back to school 

· Put the local map on the wall, indicating the location of the Support Service on it, along with a very brief description of what the Service provides.

Resources:

· Copies of ‘Yellow Pages’ or access to the Internet

· Local maps

· Use of telephone (optional)

Autism friendly:
· The activity can be structured to include lots of repetition that can be used over several sessions.

· Map work creates a visual display to record information

Skills promoted:

· Using a directory to obtain information

· Having an awareness of and learning how to access important information

Further Activities:

· Leads on to activities involving using local transport

· Look in local papers for any news connected with the chosen Services.

1.4 Getting information about public transport

Materials are provided on three ways which trainees could use to get public transport information:

1. Use the internet

2. Use the telephone

3. Go to a station

1.5 Getting a concession card 
      for public transport

Instructions are provided for trainees on how to obtain a card for free bus transport and half price rail transport, which they are entitled to on the basis of disability.
There are also instructions on how obtain a public transport discount card for young people aged 16 to 18, in case the trainee does not want to apply for free travel on the basis of their disability.
The trainee may need support to apply for either discount travel scheme. Applications for either scheme can be made at a Highland Council Service Point. Applications for free and discounted travel based on disability can also be made at a Post Office, and applications for travel discounts for 16 to 18 year olds can also be made through schools.

1.6 The rules of the road

This section asks the trainee to read sections of the Highway Code that will be relevant to their journey. The training materials can be read or printed from the Highway Code website [it may not be legal for the webpages to be reproduced in this training pack]. Pages should be printed off in landscape format. You can set the pages up in Microsoft Internet Explorer by clicking File / Page setup / Orientation / Landscape.

The homepage for the Highway Code is at:

www.highwaycode.gov.uk

Rules for pedestrians are at:

www.highwaycode.gov.uk/01.htm

Rules for cyclists are at:

www.highwaycode.gov.uk/03.htm

If road safety might be a problem for the trainee, then it would be a good idea to demonstrate how the most relevant rules work in real life. You could do this outside the school or near the trainee’s home. You could also try these rules out along the intended route for the journey. This might fit in with completing the ‘Independent Travel Inventory’ (see ‘Preparing for training’, which is the assessment section).

2.1 Emotions, feelings and states of mind

Give the trainee a copy of the list entitled ‘Emotions, feelings and states of mind’

Trainer-led task

Pick emotions at random from this list and model then for the trainee. 

Ask the trainee to guess from the list which emotion you are modelling. You can make this easier by making this a ‘multiple choice’ task, and giving the trainee a few possible answers.

You can turn this into a game by giving points for correct answers. You could give one point for answers in the correct category (fear, social emotions, etc) and two points for an exactly correct answer.

Trainee-led task

Ask the trainee to model each emotion, either with facial expression only, or with sounds and with their whole body.

You could use a mirror to allow the trainee to see how well they are portraying each emotional expression. You could comment on tone of voice and on body posture, in addition to commenting on facial expressions.

After each attempt, tell the trainee what was good about their attempt and what needs improvement. 

Model what the trainee needs to improve, then ask them to try again. Do this up to three times for each emotion.

Recognising emotions in real life

Ask the trainee to write down a list of the emotional expressions that they think they can recognise.
You can check that the trainee does recognize these expressions. Pick expressions from this list at random, model each expression, and ask the trainee to identify each expression. Don’t point out answers as being wrong, but let the trainee know if they need to do more work on recognising particular expressions. [The main aim of this training is to give trainees the confidence to learn independent living skills.]
Ask the trainee to take their list home and to watch social situations (in the house or on TV), and to attempt to identify each facial expression on their list. Every time they observe a facial expression then they should make a mark beside the name of that expression. If the trainee is able to, they could instead make a note of who made the expression and why they did so.

2.2 Public and private displays of emotion

The first part of this task should help the trainee to improve their understanding of public and private places. The second part should help the trainee to work out what emotions are appropriate in public, and in private.
Public and private places

Give the trainee a copy of the ‘Public and private places’ worksheet and ask them to complete it. For each place, the trainee should tick one box from ‘Public place’, ‘Private place’ or ‘Both public and private’.

Once the trainee has completed the worksheet, discuss their answers with them. In addition to pointing out any answers which are clearly incorrect, you could discuss places that can be both public and private, and the circumstances in which these places would be public or private.

Emotions for public and private places
Give the trainee a copy of the list of ‘Emotions, feelings and states of mind’. Ask the trainee to read the list, and to tell you the name of any emotions or feelings that they don’t know.

For each emotion, the trainee should try to decide whether the emotion can be displayed in public. Ask the trainee to write ‘public’ beside each emotion which can be displayed in public. Once the trainee has done this, discuss their answers with them, and discuss the conditions under which these emotions can be displayed in public. Many emotions can be displayed in public but only in certain circumstances (e.g. don’t display disgust or anger to a group of young men).
Finally, you could ask the trainee to write a new list of all those emotions, feelings and states of mind which can be displayed in public, and then ask them to demonstrate these.

2.3 Identifying stress signals

Feeling stressed

Give the trainee a copy of the worksheet ‘Feeling stressed’.

Ask the trainee to complete this worksheet.

Things that make me stressed
This exercise can be done after completion of ‘Feeling stressed’, above.

Ask the trainee to take the completed ‘Feeling stressed’ worksheet, and to think about the things that make them have the feelings described on the ‘Feeling stressed’ worksheet. 

Give the trainee a copy of the ‘Things that make me stressed’ worksheet. Ask the trainee to write the things that make them stressed on this sheet, and to rate how stressed each thing makes them feel.

2.4 Keeping calm

Strategies for keeping calm

Start by discussing possible strategies for keeping calm with the trainee. Methods might include distraction, counting breaths or breathing slowly, thinking through a worrying situation, leaving a situation, asking for help. The trainee should write any good ideas down under the heading ‘keeping calm’, and should keep this note in their training manual.

Discuss whether and when the trainee could use any of these strategies in real life, for example, when traveling independently.

Trying out strategies for keeping calm

Choose some of the strategies for keeping calm which the trainee has written down. 

When the trainee is calm, you could act out some situations with the trainee that require them to stay calm. These pretend situations could involve:

preventing the trainee from getting or doing something that they want to do; 

pretending that the trainee has done badly in an exam;

or pretending that the trainee has done something that they shouldn’t have done

If acting out situations helps the trainee, then - when the trainee is calm - you could set up some situations that deliberately frustrate the trainee. You would have to warn the trainee in advance that you are going to do this. Tell the trainee that you will expect them to try to use one of their strategies for keeping calm.

2.5 Measuring stress

The Stress Test

Give the trainee a copy of ‘The Stress Test’. Ask the student to complete this test on their own.  You should check that the trainee understands that this is not a test which they will pass or fail.

Once the trainee has completed The Stress Test, give them a copy of ‘Stress results’. Ask the trainee to read this.

Discuss the results with trainee. Consider whether the trainee needs to find ways to control their stress. Section 2.4: Keeping calm may be useful.

Stress level guide

This activity can be done after completing the ‘Feeling stressed’ activity in 2.3: Identifying stress signals.

Give the trainee a copy of the ‘Stress level guide’ worksheet. Ask the trainee to write signs of stress in at each level (very stressed, quite stressed, slightly stressed). You could ask the trainee to take their completed worksheet from 2.3: Feeling stressed, or from 2.6: Recognising when you’re stressed, and to copy the signs of stress into the Stress level guide for this exercise.

With the trainee, discuss possible methods for responding to each stress signal and write these methods under the heading ‘Ways of coping with stress’. Methods might include distraction, breathing slowly, thinking through a worrying situation, leaving a situation, asking for help, or telling someone that you feel angry or afraid. If the trainee has completed section 2.4: Keeping calm, then they will be able to use their notes from that task to add to their list of methods.

You could suggest to the trainee that they use their completed Stress level guide when they are slightly stressed or quite stressed in future. They would do this by finding their current signs of stress on the guide, and then using ways of coping for that level of stress. The trainee may be able to practice this in class and in a real-life situation such as on public transport.

2.6 Recognising when you’re stressed
This activity will take place over at least one week, and possibly over a longer period of time

Give the trainee a copy of the ‘Stress monitoring’ worksheet. The trainee may eventually require more than one copy.

Tell the trainee that they should put details of stressful event into this worksheet some time after each event, and that they will probably need assistance from a trainer to help identify ‘Signs observed by other people’.

If the trainee is not completing the worksheet, then you could ask them to show you their worksheet at regular times and help them to remember recent situations which may have been stressful.

It is common for stress patterns to be very different at home and at school. Signs of stress that are observed and recorded in out-of-school settings should be considered accurate, even if these signs differ substantially from those observed in school.

When the ‘Stress monitoring’ worksheet has enough data to allow a discussion:

- look for common patterns and try to think of ways in which the trainee could avoid or manage stressful situations.

- check whether the trainee can recognise the ‘Signs observed by other people’. If the trainee does not recognise these signs, then model the signs or explain them.

- the trainee could write a reminder of all signs (observed by the trainee and by others) on a card. The trainee could keep this card with them and could check for these signs whenever they are next feeling stressed.

2.7 Specific fears
The trainee may have a specific fear – such as a fear of dogs, yellow cars, or a particular noise -which would prevent them from undertaking independent travel. It may be possible to help the trainee to become ‘desensitised’ to their particular fear. However, this would have to be done very carefully and gradually. Whilst it could be reasonable to begin the process during this training, desensitisation should never be forced or rushed. Desensitisation of a specific fear could take a year or more, or may not be possible.

The trainee will require a highly individual programme with very gradual steps. It may be that in the course of this training, all that is achieved is agreement with the trainee and other trainers (such as parents) on what steps are needed to overcome the fear.

If, for example, the trainee has a fear of dogs, then the programme might start with the trainee looking at pictures of dogs. Once the trainee could do this with no distress, then the trainer might help the trainee to go to places where dogs could be seen at a distance (e.g. on the other side of a playing field). Over time, the distance between the trainee and dogs could possibly be reduced, until the trainee could walk in an area close to dogs.

For each step, the trainee would only move on to the next step when they were able to carry out the more basic steps with no anxiety. A carefully graded programme would be required. A visual representation of the plan for the programme could be used.

Guidance on how to carry out desensitisation can be found in the following book, which is widely available through Highland Council public libraries:

The Anxiety and Phobia Workbook  (4th Edition) by Edmund J. Bourne

Highland Libraries shelfmark number: 616.852 2           ISBN 1-57224-413-5

This is a self-help book but should not be given to young people with ASD to work through on their own. Instead, it should be used by you as the trainer, to help you to devise and implement a carefully graded, individualised desensitisation programme.

The trainee will require your support throughout. Chapter 7 (pages 135 to 161) deals with desensitisation. This chapter refers to an Anxiety Scale which can be found on page 125. 

If there is no copy of this book available in your local library at present, then you can  request it by phoning your local library or by reserving a copy through the public library catalogue. For any information on libraries, use the library webpage at:

www.highland.gov.uk, then select ‘leisure’ then ‘libraries’

.. or phone your local branch. Numbers for main libraries are:
Dingwall 01349 863195

Dornoch 01862 811585

Fort William 01397 703552

Inverness 01463 236463

Nairn 01667 458506

Portree 01478 612697

Thurso 01847 893237

Wick 01955 602864

3.1 Personal space

Ask the trainee to read the worksheet for this skill.

When the trainee has finished reading the worksheet, offer to explain  how the rule about personal space has to be adapted in some situations. For the examples given in the worksheet, relevant adaptations would be –

- If there are many seats available on the bus or train, then don’t sit right next to or right behind somebody else.

- If there are few seats available, then you can sit in any available seat (as long is the seat is not reserved for other people, and your ticket allows you to sit there)

…and so on, with an emphasis on situations which are most relevant to the trainee.

If the trainee wishes to observe how other people give personal space, then they may want to watch TV programs or films and note how personal space is used. You could provide suggestions on which programs and films the trainee could watch. You could discuss the trainee’s findings with them when they have completed the task.

3.2 Personal hygiene and appearance

Personal hygiene and appearance appear in this section because they are part of non-verbal communication skills.

Give the worksheet to the trainee. This worksheet can be completed over three training sessions. The trainee is asked to assess their own personal hygiene and appearance by answering a series of questions in a table. The trainee is then asked to discuss their self-assessment with a trainer, and to make a note of things that they could improve on. They are asked to do this three times over three sessions, and to then make a note of their achievements.

When the trainee discusses their self assessment with you, this could be a good time to make suggestions about how they could improve their personal hygiene or appearance. Of course, it’s important to do this tactfully, but it would be most helpful to give very practical advice on this.

3.3 Listening to other people
Ask the trainee to read the worksheet for this skill.

You can provide opportunities for the trainee to practice each of the ‘Rules for listening to other people’. You could help the trainee to practice each rules whilst listening to you. You could also ask the trainee to use each rule in real-life situations, observe what they do in these situations, and let them know what they do well.

3.4 Speaking to other people
Ask the trainee to read the worksheet for this skill.

You can provide opportunities for the trainee to practice each of the rules for speaking to other people. You could help the trainee to practice each rule whilst speaking to you. You could also ask the trainee to use each rule in real-life situations, observe what they do in these situations, and let them know what they do well.

3.5 Using a telephone in conversation

Worksheets in this section are designed to make the trainee think about all aspects of telephone communication and to try to find solutions to any specific problem or fear he or she may have when using it. 

Some examples lend themselves to a brief bullet-pointed check-list that the trainee can always refer to e.g. ‘How to leave a message on an answer machine’.  

Therefore it may be a good idea to provide a workbook for any strategies that may be of future help to the trainee.

Telephone ‘openers’

Give the trainee a copy of the worksheet for this activity.
This worksheet can be used as a role-play for you and the trainee or you could tape it in advance of the session using different people for the parts. 

Encourage the trainee to give one positive point and one negative point for each example and ask him to elaborate on why he has given these answers.  

If necessary, you may have to ‘guide’ the trainee in the right direction if he fails to see any negative points!

Thumbs up or thumbs down

Give the trainee a copy of the worksheet for this activity.
Discuss each statement with the trainee asking him to rate it as ‘thumbs up or thumbs down’.  

Again, depending on the appropriateness of the answer, he may have to be guided to the correct response. 

Using a telephone

Give the trainee a copy of the worksheet for this activity.
These 10 points deal with many of the difficulties that someone with an autistic spectrum condition faces when using the telephone.  

Discuss each statement with the trainee, giving more time to any that they find particularly hard e.g. having a prepared statement to use in the case of a wrong number.

4.1 Making final preparations for your journey
Give the worksheet for this activity to the trainee and ask them to complete it. Once the trainee has completed the worksheet, discuss it with them.

With the trainee, you should think of reminder methods that can help them on their journey. Methods that the trainee could use include:

checklists

spider diagrams

flow charts

mindmaps

illustrations

dictaphone

written reminders of ‘survival skills’ learned in Skill set 4

It will important to include just enough information – not too much, and not too little. Relevant information may include:

route maps

phone numbers

addresses

The trainee may also require some form of reminder that they can use before their journey, to remind them to take items such as:

mobile phone

coins for payphone

money for purchases

fares

tickets

concessionary travel card

Autism Alert card

timetables

4.2 Using a mobile phone when you need help

Give the trainee a copy of the worksheet for this skill.
Ask the trainee if they have a mobile phone and how frequently they use it.

Use the 4th box to think of a reason that is relevant to the trainee.  

Make sure the trainee has appropriate phone numbers stored in his phone and knows how to access them quickly in an emergency.

4.3 Asking for help

You might suggest to the trainee that they should try to solve problems on their own before asking for help, in situations which are not dangerous. If this is an appropriate suggestion then the trainee could complete section 4.5 (Making decisions while making a journey) in addition to this section.

Give the trainee a copy of the ‘Asking for help’ worksheet. First, ask the trainee to think of situations in which they might need to ask for help on their journey. You could suggest situations if the trainee runs out of ideas.

Then explain how the trainee should complete the rest of the worksheet. Ask the trainee to do this on their own, as far as they can, and tell them that you will help them to complete any sections that they cannot complete. Once the worksheet is completed, discuss the trainee’s answers with them.

When discussing ‘Who I would ask for help’, give the trainee guidance on how they should respond when someone refuses help or responds inappropriately. The trainee should take notes on this (see ‘What I should do…’ on the worksheet).

Finally, ask the trainee to list the survival strategies that they could use if they were unable to get help. These strategies may have been developed by working through other parts of Skill set 4: Survival skills.

Once the trainee has completed the worksheet, you could devise some role-play activities that let the trainee try out what they have written on the worksheet.

4.4 How to get and use an ‘Autism Alert’ card
The National Autistic Society produces the Autism Alert card. 

The full text of this card is given on the following webpage:

www.nas.org.uk/nas/jsp/polopoly.jsp?d=522&a=6234&view=print

People with autism can use the Autism Alert card to tell people whom they come in contact with about their condition. It asks these people to show them respect and tolerance. The card consists of a small plastic wallet, with a leaflet on facts about autism and an insert for emergency contact details.

The Autism Alert Card can be ordered from the National Autistic Society’s online shop. The cost is £2.50 plus postage and packaging. The card can be ordered from:

www.nas.org.uk/nas/jsp/polopoly.jsp?d=522&a=6233&view=print

Instructions on how to use the Autism Alert card are included in this training pack, for the trainee.

4.5 Making decisions while making a journey

If the trainee has completed Section 1.1: Decision making, then they may benefit from this section of the training. The trainee may also require some training on managing emotions to be able to make decisions while you make a journey. If the trainee is definitely not capable of making decisions when they under stress, then they should be given more basic survival strategies such as 4.2: Using a mobile phone when you need help.
If this is an appropriate training activity for the trainee, then give them the worksheet for this activity.
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This summary sheet is for the review at the end of the training. 

It should be completed by the trainer who is co-ordinating the training.
Trainee’s initials                                          Trainer’s initials


Tick one box below: This summary sheet is based on Progress diary pages from
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Template for letter to parents and other trainers 

prior to Going Places training

Dear. . . . . 

During . . . . . . . . it is planned to run independent travel skills training for senior students with an ASD.  The training will be delivered in 1:1 sessions at  . . . . . . School.  It is hoped that . . . . . . will take part.

The theme for the training is ‘Going Places’. It will be centred on making a journey.  The training programme will start with an assessment of the student’s individual needs, and will end with a review.

I am the ‘trainer’ who will be co-ordinating this training programme. You are welcome to be involved in this training as a trainer. Your involvement would be to do additional activities with the student – the ‘trainee’ – at times and in places that suit you and the trainee. This would allow the trainee to practice the skills that they have learned in other settings, which would enable them to generalise their learning. 

If you are interested in finding out more detailed information, you are welcome to come to . . . . . . . .on . . . . . . . . at . . . . . . . .,  when I will be able to answer any questions and show you the proposed outline of the programme.

Yours. . . . .

Trainee’s name                                                                          Date
                      
Dear 


Today,                        (trainee) carried out training on 





The materials for this training are in the Manual for Trainees under Section 

If possible, please help the trainee to practice the skills that have been learned so that these skills can be used in another setting.

You could use the materials from the Manual for Trainees to give you ideas for activities that use these new skills.

Please help the trainee to practice these skills before their next training session   on 

Once you have helped the trainee to practice their new skills, please complete a Progress diary page and put this in the last section of the Manual for Trainees.

Thank you for helping with this training


(Trainer co-ordinating the training)
Template for certificate
[use letterhead paper]
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